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Abstract: This paper is a position of contextual and holistic approach, and on the principles of constructivist theory
examines the role of natural resources in the teaching and learning process. In the center of interest by the
possibility of establishing a partnership relationship with nature in the process of teaching and learning, where
nature appears as an asset, source and target classes. The aim is to get through the display and analysis of
theoretical approaches to nature as a context for learning and teaching perceive from the perspective of affirmation
contextual, holistic, active, investigative approach to teaching. This will promote new teaching strategies in order to
change the classical approach to teaching and learning process and open up new opportunities to increase the share
of after-school space in order to create teaching situations.

Results of the analysis of theoretical starting points in particular knowledge of the value of contextual and
holistic learning, achieving partnership with nature, in favor of modern theories in which it promotes active student
positions close to reality in the process of construction of knowledge systems.
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Introduction

In the newer times, considering the matters of learning and teaching has been
inspired by the theories which emphasize the influence of the environment- the context
which the child develops and grows in. In accordance with this, the number of factors which
affect the processes of learning and teaching grows with each day, and that makes this issue
all the more complicated and complex. If we have in mind the factors of the environment,
the physical and the social, in constant interaction, then it’s reasonable that it is possible to
speak of a complex constellation of phenomena and processes where the learning and
teaching happens. From the earliest years the child is in permanent interactive relationship
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with the immediate surroundings, and in this it is not only a passive recipient of impressions
and information but it contributes with its personal activity to the creation of relationships
with various factors of the immediate surroundings. It is evident that the growth and
development and progress of a child in all aspects, cognitive and emotional, significantly
depends on the context of growing up, first and foremost of the possibilities that that context
provides for the complete development of the child’s personality.

Contextual approach to learning and teaching

The primary basis for the development of the contextual approach in educating and
raising is the cultural theory of L. Vigotski which comes from the assumption that the child
is primarily a social being and that, besides its biological nature, its development depends on
the factors of the social and cultural surroundings. Contextual approach is realized in the
theory of Bronfenbrenner (1976) through the ecological concept, that is the theory of the
ecology of human development. Ecological orientation of Bronfenbrenner opens up a new
perspective in learning the development of a single unit, along with which there is a
relationship between an individual and his surroundings as the basis of the concept.

The complexity and multiple meaning of the term ‘context’ points to the fact that it
is about a complex construct which is comprised of a greater number of levels and elements.
Among the elements and levels of the context there is a permanent interaction, so the
elements of the context cannot be seen as isolated and independent, but only in their
coordination and their codependence. Rogoff points this complexity of the context out as a
whole made out of intertwined parts (Rogoff, 1994) and it brings out the significance of the
relationships made between different elements of the whole. In this sense, the relationships
that come about between the elements of the whole comprise a network of relationships that
affect the personality. Interaction during the effect of different elements of the context is
dynamic, changeable, which makes the effect of the context more complex and complicated.
Other authors point out the significance of interaction as an essential characteristic of the
context, claiming that the interaction determines the dynamics of the effect of elements and
levels. (Cornbleth, 1990; King, 1986).

In the light of contemporary pedagogical theories, the contextual approach is often
connected to the creating of a curriculum, because a curriculum is always contextually
conditioned. According to King, curriculum is a contextually conditioned event, and we can
also speak about different types of context (King, 1986). He especially underlines the inner
connection of a class-group, personal and social, historical and political context. The part of
the context which is named ‘class’ or ‘group’ context accommodates teachers, students and
materials, also the means used in the process of learning and teaching. Different connections
and relationships between the parts of this context have an effect on the happenings in and
out of school, because they shape the surroundings and the climate during the learning and
teaching. Class-group context is very meaningful to all the participants of the educational
process because it affects the organization and creation of the materials, the organization of
spatial and other conditions favorable for learning and teaching. In difference with the class-
group context, personal context is comprised of earlier experiences and knowledge of all
individuals, and besides, one part of personal context accommodates other characteristics of
individuals, like current knowledge, capabilities and interests which is, of course, significant
for the creation of the process of learning and acquiring knowledge. Historical context is
seen as a part of the context which reflects the existence of the continuity of past, present
and future experiences. This kind of understanding goes in favor for the constructivist
theory, according to which new experiences and knowledge are always constructed upon
existing ones, which confirms that it is necessary to acknowledge previous knowledge and
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experiences in the process of learning and teaching, because they make a basis for the
construction of new ones.

The study of the context brings about attention of other authors in whose
approaches we can find numerous similarities to the opinions of other aforementioned
authors. The interpretations of context of some authors (Barth, 2004; Bronfenbrener, 1976)
are mostly intertwined and have several shared points which concern the elements of the
context and their co-effect. Going from the standpoints of aforementioned authors, the
interpretation of the context is possible to be seen in at least two levels: the level of inner
and outer context. The inner context means a unique, personal context of the person who is
learning, first and foremost of a child and an adult. Adults, like children with all their
personal traits, stances and knowledge and experiences, have personal conceptions, theories
or certain ways of thinking. Part of the inner context is made of previous knowledge and
experience, personal viewpoints, skills and potentials that an individual brings into the
process of learning, and it makes the basis for the further process of construction of the
knowledge and experience system. A special significance is in the inner motivation which in
the boundaries of the inner context affects the development of the learning and progress
strategies. To the process and effects of learning it is of extreme importance the style in
which we learn, the ability to perceive one’s own thoughts and to accept the position of
others. The important part of inner context are capabilities, skills and knowledge, as parts of
a unique cognitive menu, which children and adults have acquired in their previous
experiences. Previous experiences and knowledge make possible various analyses and
research, understanding of new situations, revealing connections and relations, which has an
effect on the construction of knowledge and experience. The outer context refers to the
physical and social conditions and it’s in tight relationship with the organization of the
learning environment. The elements of the outer context make for the surroundings where
the process of learning and teaching goes on, and as especially significant these are pointed
out: organization of space and time, the relationships between the students and the openness
to creating outer partnership networks. In this sense, the outer context refers to the creation
of the conditions for learning, adequate organization of the physical and social environment
for the process of learning and teaching, but also to the “promotion of a certain kind of
relationship, activity, roles and way to understand learning and teaching” (Aleksendrié,
2010, p. 476). In this sense, the meanings that the students build in the context are specific
as much as their understandings, experiences and conditions in which they realize their
activities (Krnjaja, 2008).

The significance of the connection between the elements of context with the
process of learning and teaching is pointed out by several authors (Perkins, 1991; Wilson,
1996; Desforges, 2001; Brown, 2001). In their works they point to the complexity of the
learning process along with which they point out the extreme significance of the
environmental influences, that is, the outer context. In accordance with this, it is quoted that
“learning is a complex assembly of processes and is under the strong influence of the
surroundings” (Brown, 2001, p. 34), also that “learning as an act of creating personal
experience is extremely sensitive to the conditions in which it goes on” (Jelavi¢, 1995, p.
59). Some authors especially point out the significance of the physical surroundings for the
process of learning in the sense of spatial organization and material equipment (Kinsler,
Gamble, 2001; Cohen et al. 1996; Kyriacou, 2001). It is considered that the physical
surroundings can be vital support to the learning process if its affect is favorable, while in a
depleted environment there is a lack of necessary influences which stimulate and have a
motivating effect on the learning process (Prosser, 1999; Cohen et al. 1996).
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Nature as a context for learning and teaching

In studying the nature and its potentials for educational purposes, authors nowadays mostly
use three methods:

[J By developing the “school ecology” which includes physical and material
organization of the school, but also the fixing up of the schoolyard space
(Pastuovi¢, 2000; Bognar, Matijevi¢, 2002), that is, by creating “an educational
environment” where the importance of the organization of the space meant for
training and for students’ habitation in schools (Bogicevi¢, 1974);

[1 By pointing out the need for ecological education (Andevski, Kundacina, 2004)
and the factors that affect the process of ecological education of students
(Kynnaunna, 1998);

[J By studying schools in the nature, that is, by studying different models of schools
in the nature and its educational effects (Cranojnosuh, Cumuh, 1984; Huxomwmh,
1994; I'anuh, 2000).

Learning and teaching in natural authentic ambient has a number of particularities
compared to the traditional learning that happens in a classroom context. Different from the
stereotypically equipped classroom space where the lectures go on, the authentic natural
environment offers plenty of possibilities for research, analyzing, asking questions, creating
mini projects. In the authentic natural environment many of the students potentials are
developed, before all the ability to creatively solve problems, which makes lectures similar
to the context of life of a modern student's, and the knowledge and skills acquired in this
way are made functional and applicable in everyday situations. Learning in an authentic
natural environment creates conditions for a unique construction of the students knowledge
and skills into a system which is in the process of constant transformation and change. In
natural environments all of the students senses are a part of the learning process, and the
synchronization of sensations makes possible the development of a complete picture of
objects, processes and different natural occurrences in the student, which by extension,
creates a complex image of the world that surrounds them. “Learning is an active process
which is created in the collision of the student and the surroundings” (Cindri¢ et al., 2010, p.
183).

Students spending time in nature allows them to learn in a direct way in a stimulating
environment filled with impressions, among plants and animals, through personal
experience and doing. In the direct connection with nature, through personal contact and
interaction with objects, students are enriching their knowledge, experience and menu of
behavior in accordance with their potentials. In this context, conditions for development of a
partnership kind of relationship with nature are created, also for the development of an
ecological awareness of the need to protect and keep nature. In a natural environment,
through various situations, the cognitive activity of students is risen with the goal to apply
existing knowledge in a new, different life context and new life situations. In these
circumstances, students analyze existing situations, give suggestions, make decisions, see
problems and come up with strategies for more adequate solving.

The theory of situational learning has created space for the development of the idea of
an integrated curriculum and has given support to the movement of active teaching. It is
considered that the natural environment is the primary, and with that, the most adequate
source of knowledge and the favorable environment for various pedagogical activities
(Bognar, Matijevi¢, 2002). Studying the primary nature, the immediate surroundings that the
children live in, study in, and create in, makes for the basis of all school goals and
assignments. Natural sources of reality and the immediate contact with them cannot be
replaces by the means of modern informational technology or any other indirect sources of
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knowledge. In support to this is the understanding of M. Kundacina who says that the
“activities and the immediate contact with the environment where we live cannot be
adequately replaced by any other source of knowledge” (Kynpmauuna, 1998, p. 86).
Immediate natural surroundings, parks, forests, fields, botanical gardens, zoo parks, make
for the basis of the realization of many pedagogically relevant activities. Special
significance is in the students’ and teachers’ actual spending time in the natural
environment, where, under the conditions of authentic ambient in direct contact with the
nature, new possibilities for learning and teaching are presented. Special characteristic of
learning and teaching in the natural surroundings is the pronounced personal activity of
students in the process of constructing the knowledge and experience system. In accordance
with this, it is considered that the knowledge and experience the student acquires in the
immediate natural surroundings are of bigger quality, longer lasting and more functional.
In the natural environment of life, many of the materials of the lecture programs can be
successfully realized, from a greater number of teaching areas. Here are primarily accounted
those areas which are thematically suitable for the realization in the immediate natural
surroundings, as all the rest where, through direct contact with the natural context, we can
connect the material of different subjects.

Students according to their nature, have the need to move, be active, curious, to
explore, analyze, ask questions. In this sense, they learning in different ambient develop a
critical attitude to presented facts, develop curiosity and have their creativity boosted.
“Educational materials outside of classroom enable students to develop critical opinions, to
understand their interconnectedness and the codependence between nature and humans”
(AnbenkoBuh, CranucasseeBuh IlerpoBuh, 2011, p. 174). In a direct way, in the
environment filled with motivation, the student is in a cognitively active position from
which he observes, compares, listens, describes, classifies, arguments, connects,
experiments, takes notes (textually, graphically, in pictures, in symbols), cooperates. The
change of environment in this sense enables different approaches to studying various natural
phenomena.

Partnership with nature- holistic learning through active participation

Considering how the growth of people’s awareness of the partnership with nature is
developed through the process of learning and education, it is necessary to point out the
significant part that the formal educational institutions have in that area, primarily schools.
Experiences so far have shown that there are different forms of educational work present in
schools, and they directly contribute to the forming of the partnership with the nature: field
trips, excursions, schoolyard activities, schools in nature, but also the realization of some
lecture materials in natural, authentic environment, known nowadays as environmental
teaching.

Contrary to the opinions based on the mechanistic, cartesian-newtonian logics
which spends more time dealing with parts of the system, and not its entirety, and according
to which there is a strict division in lectures onto teaching subjects and the materials which
are ‘more or less suited’ for realization in natural surroundings, in the recent times, there is a
more and more present tendency to cultivate the holistic approach. In the holistic approach,
learning in a natural environment demands abolishment of one-sided observations and
approaches and develops various ways of realization of the activities which are connected to
make a whole. Holistic learning in a natural environment tends to open up new possibilities
in the cognitive observing of natural phenomena with the goal to overcome known patterns
of learning. With such an approach, conditions are created for new and different approaches
to the studying of natural occurrences and processes. Considering the demands of the
holistic approach in the natural surroundings, students have a chance to explore, analyze,
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connect, find out ways in which different things are connected, and so, they build their own
knowledge system all by themselves. Natural environment as a classroom outside of school,
makes it possible to develop at students an approach to the problem from many perspectives,
that is, it makes possible the development and nurture of all-inclusiveness at student and
makes them well versed, also it allows observing the problem from different points of view,
and getting to the solution to the problem in different ways.

In the holistic approach, the thesis on the completeness of learning is promoted, in
the sphere of material, but also in the sphere of different areas of learning. In the sphere of
substantiality completeness stands for the overcoming of the partiality of the lecture
materials which mostly comes down to learning partial and disconnected parts of materials
and contrary to this, to the promotion of interdisciplinary and multidisciplinary learning.
Namely, in the holistic approach, learning does not happen in strongly determined subject
areas, on the contrary, we approach holistically to the process of learning. Every activity that
affects one dimension of learning and development, indiscriminately affects the other
dimensions, that is, it affects the development of the entire personality. In this context it is
not adequate to separate development and learning onto specific areas (except when studies
in scientific sense are the matter) or organize activities which are considered to clearly affect
certain aspects of growth in student. The holistic approach is synchronized with the nature
of the students, because students see reality as a whole, and the process of learning affects
all the aspects of their development (Auhenkosuh, CranucarspeBuh Iletposuh, 2012). In
accordance with this, the holistic learning starts from unification of the areas of different
knowledge which are connected to the common theme from the domain of the students
interest, which makes it possible for the students who learn in a context with a purpose for
it, which makes for better understanding, longevity and functionality of the acquired
knowledge. The process of understanding and acquiring information is increasingly difficult
when the lectures are presented separately, in the boundaries of separate subjects, because
facts presented as isolated and the partialized knowledge significantly affect the process of
acquiring and application of the acquired knowledge in new situations. If the student has no
chance to see the relevance of some information, he has no chance to implement it in his
own system of knowledge, nor can he use it in some other context. Contrary to this,
complete and connected knowledge is easily implemented in the already existing system of
acquired knowledge and experience and make for a good basis for upgrading with new ones.

In the sphere of learning completeness is aimed at the connectedness and inter-
conditionality of different aspects of learning, primarily the cognitive and emotionally-
affective with specific operating. Specific operating makes for the action component, which
in relation to the emotionally-affective dimension and motivation gives a new quality to the
learning process. Coming from the attitude that learning “finds its roots in the being in one
event or in one real condition” (Mikelskis, mpema Andevski, Kundacina, 2004, p. 114) or,
similar to that that the learning is conditioned by the situation- situational learning (Ivi¢, et
al., 2001), it is possible to talk of new learning and teaching strategies which set as a goal
to develop individual observation, experiencing, interest and competence. According to M.
Andevski and M. Kundacina, in the holistic learning we tend to develop competence which
presents “a global perspective through local experience of the living world, and individual
problems and ways of solving the problems, which is all connected to the possible effects on
the global development, that is, to setting global relations and connectedness” (Andevski,
Kundadina, 2004, p. 44).

Natural surroundings allow for the students to explore for themselves, to gather
data through contact with objects, they get to conclusions on their own through specific
operating, manipulation of objects, through exploring objects of occurrences and their
relationships. In such an atmosphere structured experiential learning is developed where
students through their own activity, effectively, that is, through doing, build their own
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knowledge and experience systems. In this sense experiential learning is very significant
which finds its full application exactly in natural authentic surroundings. According to Kolb
(1984) experiential learning is based on constructivism, and with this learning through
experience happens in direct contact with the objects of studying, and knowledge is gained
through processing the experience of students. In this context, experiential learning stands
for a cyclical process where four components intertwine: specific experience, reflective
observation, abstract conceptualization and active experimenting (Marenti¢ Pozarnik, 2000).
Similar to this, it is said that experiential learning is a process of learning (creating meaning)
through direct experience (Itin, 1999). The center of the educational work is in learning
through doing, which makes possible for the active constructing of knowledge and
experience of the subject who learns. Learning through doing enables “establishment of new
ways in the brain- if it’s about new experience, and it is upgrading and widening the existing
roads, if it’s about repeated experiences” (Dryden, Vos, 2001, p. 231). In the natural
surroundings, new teaching situations are created which depend on the elements of the
natural context, that is, on the various stimulating conditions, which condition the material,
goals and methods of work.

Uniqueness of learning and teaching in authentic natural environments

From the aspect of pedagogy, teaching process outside the classroom, in the nature,
is specific because it opens up possibilities to implement different learning and teaching
strategies. Contrary to the traditional ways of learning and teaching, different types and
models of learning are put in the foreground, like those where the student’s activity is
dominating, like experiential learning, learning through doing, learning through research,
while classic lectures of teachers give place for the models where teachers have a role of a
moderator and coordinator.

Learning outside the classroom, in a natural environment sets out different “more
natural teaching strategies which give the pupil-student more liberty, creativity and
autonomy in the process of teaching” (Skok, 2002, p. 52). In this sense, the natural context
brings forth bigger activity in students, that is, a more active role in the process of teaching.
Bigger activity manifests itself through asking questions, giving suggestions, comments and
even remarks which changes the relationship between students and teachers. The whole
atmosphere in the natural environment sets out the need to develop new, qualitatively
different strategies, accustomed to the specific, authentic circumstances. Teaching strategies
in the natural surroundings are greatly different than the ones implemented in the classroom.
As a specific didactically-methodical set of teaching methods and acts which are planned by
the teacher, it is aimed at a purposeful usage of natural resources, that is, the conditions
which the lectures go on in. In this sense, the lectures in natural environments demands
additional engagement of the teachers in the process of planning lecturing activities, and in
accordance with the characteristics of the natural surroundings are of course the specificities
of the environment itself, that is, the specific state of the field where the lecture is held.
Specific characteristics of the environment point to the using of adequate strategies with the
goal to increase usage for the realization of the set goals and tasks. In this sense, of great
importance is the special preparation of students and teachers for the most rational approach
to the realization of lectures in the sense of adequate using of the conveniences of the
natural environment. During the lecture out in the open space, natural sources of knowledge
are being used in the process of learning, which, with the help of adequately chosen
strategies, allow the student to meet relevant phenomena of the environment where the
lectures are held. In accordance with this, the uniqueness and convenience of the natural
environment has a great influence on the organization of the teaching process in whole,
including primarily the choice of the teaching strategies.
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Conclusion

Learning while in direct contact with nature, especially in younger years, gives
exquisite possibilities for the construction of the system of knowledge and experience about
and for the nature. Authentic natural surroundings have a great motivational effect and
contribute to the affective, intellectual, social and psychomotoric development of the
personality. Nature gives a fair number of possibilities for various, primarily researching
activities, experiential learning and gaining functional and applicable knowledge. In the
natural environment new models of learning are being developed, qualitatively different
from the ones implemented in narrow classroom spaces. Informal environment and the
flexibility in the planning and realization of activities contributes to the creation of a
positive atmosphere for work and learning, establishing a good communication and
relationships of cooperation. In the natural surroundings all of the students senses are
animated in the process of learning and the cognitive activity and the engagement of
students is increased. In this way, possibilities are created to implement different strategies
of teaching and realization of active lectures which have their center in the student, while
the teacher has the role of a coordinator and a moderator.

Although the idea of using natural surroundings as a context for learning is not new
in the theory and praxis of pedagogy, the natural resources are still not used enough in the
process of learning and teaching. Learning in the nature gives possibilities to gain
knowledge and experience which then becomes a part of the students everyday life, so in
this sense they are more functional, longer lasting and more applicable. It is considered that
the nature is a direct, and with this, the most adequate source for acquiring knowledge and
experience about natural occurrences and processes, also that the learning in nature and for
the nature contributes to the change of the student’s relations to the natural surroundings,
going in the way to create a partnership kind of relationship. In this context, classical
paradigm of the human-nature relationship based on mehanician is overcome and a
relationship of active operating is formed with the goal to preserve and protect nature.

Current reformatory acts go in favor for the higher usage of natural resources in the
process of learning and teaching. In this area, promoting the model of environmental
lectures contributes to the changes in the school context, especially in the sphere of teaching
activities, which have been criticized in the previous periods exactly because of the
decontextualization and their being separated from the real life. In accordance with this,
learning and teaching in the natural surroundings is a necessary and constituent part of the
changes on the way to a school of greater quality.

References:

Aleksendri¢, B. (2010). Kontekstualni pristup kurikulumu. Pedagogija, 3, 473-481
Andevski, M. i Kundac¢ina, M. (2004). Ekolosko obrazovanje. Uzice: U¢iteljski fakultet u Uzicu

Anbenxosuh, C. u CranucasipeBuh Ilerposuh, 3. (2011). 3Havyaj npupoJHUX M JPYIITBEHUX pecypca y QYHKIHjU
HHTETPALMjCKOr M aMOMjeHTATHOT MNPHCTyNa y WHOBHpawy OGyHKUMje ImKone. [71acHuk cpnckoe
2eoepaghcroe opywmsa, 91 (1), 171-193.

Anbenxosuh, C. u CranucasibeBuh-Ilerposuh, 3. (2012). Pa3Boj exornorke nmapagurme - Of IIKOJE Ka IPUPOAN;
Inacnux Cpnckoe eeoepaghckoe opywmsa, 92 (3), 49-68.

Barth, B. M. (2004). Razumjeti Sto djeca razumiju. Zagreb: Profil International

Bogicevi¢, M. (1974). Tehnologija suvremene nastave. Beograd: Zavod za udzbenike i nastavna sredstva

Bognar, L. Matijevi¢, M. (2002). Didaktika. Zagreb: Skolska knjiga

Bronfenbrenner, U. (1976). Reality and Research 1: the ecology of human development. Masters Lectures in
Developmental Psychlogy. Washington, D.C.: American Psychological Association

Brown, G. (2001). Sto uéenje sve ukljuduje. Uspjesno ucenje i poucavanje — psihologijski pristupi, (ur.Desforges,
C.) 17-36. Zagreb: Educa



65

Cornbleth, C. (1990). Curriculum In and Out of Context, Journal of Curriculum and Supervision, 3 (2), 85-96

Cindri¢, M. i sar. (2010). Didaktika i kurikulum. Zagreb: Ekoloski glasnik.

Cohen, L., Manion L., Morrison, K. (1996). A4 Guide to teaching Practice. London, New York: Routledge

Tanuh, M. (2000). /Llxona y npupoou u scusom y wikoau. beorpaa: IHCTUTYT 3a nearonka HCTpaKMBamba

Desforges, C. (2001). Uspjesno ucenje i poucavanje — psihologijski pristupi. Zagreb: Educa

Dryden, G.& Vos, J. (2001). Revolucija u ucenju — kako promjeniti nacin na koji svijet uci. Zagreb: Educa

Ivi¢, . i sar. (2001). Aktivno ucenje. Beograd: UNICEF, Institut za psihologiju.

Itin, (1999). Reasserting the Philosophy of Experiential Education as a Vehicle for Change in the 21st Century.
The Journal of Experiential Education, 22 (2), 91-98.

Jelavi¢, F. (1995). Didakticke osnove nastave. Jastrebarsko: Naklada Slap

King, R.N. (1986). Recontextualizing the Curriculum, Theory into Practice, 25 (1), 36-40

Kinsler, K., Gamble, A. M. (2001). Reforming Schools. London, New York: Continuum

Kolb, D. (1984). Experiential learninig: Experience as the source of learning and development. Englewood Cliffs

Krnjaja, Z. (2008). Konstektualizacija procesa uéenja i pou¢avanja. Pedagogija, 63 (3), 375-382

Kynnaunna, M. (1998). Yunuoyu exonowikoe sacnumarsa u 06pazoeara yweHuxa.yYxuue: Y InTeJbCku (paKkynTer

Kyriacou, C. (2001). Temeljna nastavna umijeéa. Zagreb: Educa

Marenti¢ Pozarnik, (2000). Psihologija ucenja in pouka. Ljubljana: DZS

Huxonuh, P. (1994). ITeoacowke épednocmu wixone y npupoou. beorpan: ®unozodeku dakynrer, MHCTUTYT 32
TIeIaroryjy U aHAParoTHjy

Pastuovi¢, N.(2000). Edukologija. Znamen: Zagreb

Perkins, D. N. (1991). What constructivism demands of the learner. Educational Technology, 31 (9), 19-21.

Prosser, J. (ed) (1999). School Culture, London: Paul Chapman Publishing

Rogoft, B. (1994). Apprenticeship in thinking. Oxford University Press

Skok, P. (2002). Izvanucionicka nastava. Zagreb, Lucko: Pedagoski servis

Cranojnosuh, b. u Cumuh, C. (1984). Llxona y npupoou. beorpan: I1d3

Wilson, B. (1996). Introduction: What is a constructivist learning environment? In B. Wilson (Ed.), Constructivist
learning environments. Englewood Cliffs, NJ: Educational Technology Publications.



66
MNPUPOJA KAO UHCIIMPAIIMJA U KOHTEKCT 3A YYEILE U IIOYYABAIGE

CJIABAHA AHBEJIKOBUR!, 30PUIIA CTAHUCABIJLEBUR [TETPOBUR>
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Huw, Cpouja

Caxxkerak: VY pagy ce ca Mo3unyja KOHTEKCTYalHOI U XOJNHCTHYKOI IIPUCTyNa, a Ha IIOCTyIaTHMa
KOHCTYKTHBHCTHYKE TEOpHje pa3MaTpa yJora HPHPOJHHX pecypca y NpoLecy ydema M HoydaBarma. Y IEHTpY
HHTEPECOBaa ayTopa je MOryhHOCT ycHOCTaB/bama IApTHEPCKOr OJHOCA ca MPHPOAOM y IpOLECY yuema U
[oy4aBama, IJe Ce NPUPOAA jaBJba KAao M3BOP, CPEICTBO M LIJb HacTaBe. Lk pana je ma ce Kpo3 IpUKa3 U
aHaJU3y TEOPHjCKHX IIPHCTYIa IPUPOJa Kao KOHTEKCT 3a ydYelme U IOyYaBame carjiefa U3 IepCHEeKTHBE
ajupMmalje KOHTEKCTYaJIHOT, XOJMCTHYKOT, aKTHBHOT, HCTPaXMBAuKOI IPUCTyNIa y HAcTaBu. Tume ce
IIPOMOBHIILy HOBE HACTaBHE CTPaTeruje y IHJby NPOMEHE KIACHYHOT HMPHCTYyINa MpPOLECy yderma H MoydaBamba U
0TBapajy HOBe MoryhHOCTH 3a ToBehame y/ena BaHIIKOJICKUX IPOCTOPa y CBPXY CTBapama HaCTaBHUX CHTYyaIlHja.

PesynraTn aHanM3e TEOPHMjCKHX MOJIA3MINTA, MOCEOHO Ca3Hamba O BPEJHOCTH KOHTEKCTYalHOT H
XOJIHMCTUYKOT y4ueHa, OCTBapHBamka MapTHEPCTBA ca IMPHPOJIOM Y HPOIECy ydema U HoydaBama, HAy y MPUIOT
CaBpeMEHHUM TeopHjaMa y KOjiMa ce IPOMOBHIIE aKTHBHA IO3MIMja yYeHHKa IIpeMa HEeNOCPEIHOj CTBAPHOCTH Y
IPOLIECY KOHCTPYKIHjE CHCTEMa 3Hamba.

KibyuHe peun: npupoja, KOHTEKCT, YY€He€, IOY4YaBame, KOHTEKCTYalHM IPUCTYI, XOJMCTHYKH IPUCTYII,
KOHCTPYKTHBHCTHYKA TEOPHja

YBoa

Y HOBHje BpeMe pa3MaTpame NMUTamba yuekha U MoydaBamba HHCITUPUCAHO je Teopujama
y KOjUMa ce HarJlalraBa yTHIaj CpeJIMHe — KOHTEKCTa Yy KOMe ce JeTe pa3BHja u oxpacra. CXomHO
ToMe, Opoj (hakTopa KOjU yTHYY Ha TpOLECEe yueHa M MOoy4YaBama CBAaKUM JaHOM je cBe Behw,
MITO OBY IPOOIEMAaTHKy YHHU CBE CIOXCHHjOM M KOMIUICKCHHjOM. AKO Ce MMa y BHIY JAa Cy
(akTopu cpenuHe, Kako QU3MYKE, TAKO U COLMjAIHE Y CTAJTHOj MHTEPAKIMjH, Pa3yMJBHBO je je
Moryhe roBOpUTH O CIIOKEHO] KOHCTENIAlMjU I0jaBa U IIpolleca y KOjUMa ce OJBHja yuCHe U
noyudaBawe. Oj HajpaHujer y3pacrta JeTe je y MEPMEHEHTHO HHTEPAKTHBHOM OJIHOCY ca
HETOCPEJIHUM OKPYXKEHhEM, NpH 4YeMy, OHO HHje caMO IIaCHBHH IIpuUMajall yTHCaka u
nHopMmanyja, Beh CBOjoM JIMYHOM aKTUBHOIINY TONPHHOCH KpeHpamy OJHOCA ca PA3HOBPCHHM
YUHUOLIMMA HEMOCPEIHOT OKpY)Kera. EBHACHTHO je Aa pacT, pa3Boj M HalpeIoBame AeTeTa y
CBHM acHEeKTUMa, KaKO KOTHHTHBHHUM TaKO W €MOIMOHAIHUM, OMTHO 3aBHCH OJ] KOHTEKCTa
olpacTtama, Mpe cBera MOryhHOCTHM KOje Taj KOHTEKCT Ipy)ka 3a IEJIOBUT pa3BOj HETOBE
JIMYHOCTH.

KoHTekcTyaTHH NPUCTYN Y4ery H N0y4YaBamwy

IloyeTHy OCHOBY 3a pa3BOj KOHTEKCTYaJHOT TPHCTYIA y BaclUTamy U 00pa3oBamy
YUHH KyJITypHa Teopuja JI. Burorckor y x0joj ce mojasu o IPeTIOCTaBKe J1a je JIeTe MPUMapHO
conyjanHo 6uhe u 1a oCUM OHOJIOIIKE MTPUPOJIE, HETOB Pa3Boj 3aBHCH O] (PaKTOpa COILUjATHOT U
KYJITYpPHOT OKpyXemwa. KOHTeKcTyanHu mpucTyn aktyenusyje ce y teopuju J. bponpenopenepa
(Bronfenbrenner, 1976, 1997) kpo3 €KOJIOIIKY KOHIEMIIH]Y, OJHOCHO TEOPH]y €KOJIOTH]jE JbYACKOT
pas3Boja. Exonomika opujentanuja bpoHpeHOpeHepa oTBapa HOBY NMEPCIEKTHBY Y MPOYYaBaby
pasBoja jeIUHKe, IIPH YeMy C€ Y OCHOBH KOHLETIIIH]j¢ HaJa3! OJJHOC MOjeIMHIIA H OKOJINHE.

CHOXEHOCT M BEIIC3HAYHOCT I0jMa KOHTEKCT yKasyje Ja je ped O CI0KECHOM
KOHCTPYKTY, KOjH ce cacToju ol Beher Opoja HUBOa U enemeHnara. Mely eixeMeHTHMa M HUBOMMA
KOHTEKCTa IIOCTOjU NEpPMaHEHTHA HHTEpakiMja, TAaKO Ja C€ eJIEMEHTH KOHTEKCTa HE MOTY
[IOCMaTpaTu M3JI0BaHO U HE3aBHCHO, Beh caMo caznejcTBy u MehycoOHoj 3aBucHocTd. Ha
CJIOKEHOCT KOHTEKCTa Kao BHIIIE TIOBE3aHMX JiejioBa 1ennHe ykasyje Porod (Rogoff, 1994) koja
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HCTHYE 3Ha4aj OJHOCA KOjU ce CTBapa M3Mely pasIMuuTHX eleMeHaTa LeIUHE. Y TOM CMHCIY
OJHOCH 10 KOjUX A0JIa3u Mely elneMeHTHMa LeNuHe YMHE JOJaTHE eIEeMEHTE KOHTEKCTa, KOjU
Takoh)e HHCY H3JIOBAaHM ¥ HE3aBUCHH Bell 4MHE MpEXy OIHOCA KOjH JeNyjy Ha JIMYHOCT.
WHTtepaknuja y mporecy JeloBama paslHUUTUX eJeMeHaTa KOHTeKCTa je AWHaMHUYHa,
IPOMCHJBUBA, INTO JEJIOBAab¢ KOHTEKCTA YMHU CIOXKCHHJUM W KOMIUIEKCHHjuM. Ha 3Hauaj
HMHTEpaKIHje, Ka0 CYIITHHCKE KapaKTEPUCTUKE KOHTEKCTa yKa3yjy U IpyrH ayTopH, HaBoaehn na
UHTEpaKiyja AeTepMUHMIIE IUHAMUKY JeloBama eneMeHara U HuBoa (Cornbleth, 1990; King,
1986).

VY cBeTdy caBpeMEHHX HEJArolIKHX TEOpHja KOHTEKCTYyalHH HPHCTYII C€ YeCTO
II0BE3yje ca CTBapameM KypUKYIyMa, jep je KypUKYyIyM YBEK KOHTEKCTYyalHO ycloBJbeH. [Ipema
cxBaTamy KnHra KypuKkyiIyM je KOHTEKCTYaTHO YCIOBJBbCH goraljaj, IpH 4eMy ce MOXe FTOBOPUTH
o pa3nuuutuM Bpcrama kontekcta (King, 1986). [TocebHo ce HarnamnaBa mel)ycoOHa moBe3aHoct
paspedHoe - 2pynHoe, JUYHOT ¥ COLMjaJHOT, MCTOPHjCKOT M IOJHTHYKOT KOHTeKcTa. Jleo
KOHTEKCTa KOjH C€ Ha3WBa Pa3peIHHMM, OJHOCHO I'PYITHHM KOHTEKCTOM 0OyXBaTa HacTaBHHKE,
yUCHHKE M caJpkaje, Ka0 M CpPEICTBAa KOja CE KOPHUCTE Y IPOLeCy yduewma M MNOyYaBamba.
Paznmmuure Be3e u onHOcH Mel)y nenoBrMa OBOT KOHTEKCTa YTHUY Ha JellaBamba y IIKOJH, Kao U
BaH e, jep 00JUKYjy OKpYXEHhe M KIMMY KOja BJIaJia TOKOM y4Yema U Ioy4yaBama. PaspenHu -
TPYITHH KOHTEKCT je BeoMa 3HadajaH 3a CBE YYeCHHKE BaCITUTHO-00PAa30BHOT MpoIieca, jep yTuie
Ha OpraHHM3aldjy U Kpeupamwe cajpikaja, OpraHu3anijy MPOCTOPHUX M APYTHX YCJIOBA OBOJBHUX
3a y4eme M NoydaBame. 3a pa3iiuKy O[] pa3peiHOr — TPYIHOT, JIUYHU KOHTEKCT C€ CacTOjH O
paHHMjUX MCKyCTaBa M 3HaHWba CBHX II0jeAMHAIIA, OCUM TOTa, JIe0 JIMYHOI KOHTEKCTa o0yXBata U
ocTajie KapaKTepHCTHKE IOjeMHAlla, ITOIyT aKTYeJIHUX 3Hama, CHOCOOHOCTH, HHTEPECOBamba,
IITO je CBAaKaKo 3HA4YajHO 32 KpeHpame Mpoleca yuemha U ca3HaBamba. VICTOPHjCKH KOHTEKCT, ce
ImocMaTpa Kao J1eo KOHTEKCTa KOjU OJICIIMKaBa IOCTOjaleé KOHTUHYHUTETa MPOILINX, CATAIIBIX U
Oynyhux nckycrasa. TakBo cxBaTame e y IPUIOT KOHCTPYKTUBUCTUYKO] TEOPHjH, IpeMa K0joj
ce HOBa HMCKYCTBAa WM 3Hama YBEK KOHCTpyHWIy Ha moctojehnm, unmMme ce moTBphyje na je y
Ipoliecy yduema U MoydyaBama HEONXOAHO YBa)KaBaTH IPETXOAHA 3Hama U MCKYCTBa, jep OHa
YHHE MOJTA3UIITE 32 H3TPAiby HOBHX.

[IpoyyaBame KOHTEKCTa M3a3WBa MaXby W APYTHUX ayTopa y YHjUM CE HPHCTYIHMA
Mory Hahu OpoOjHE CIMYHOCTH ca MHILUBCHHMA IPETXOJHO NMOMEHHTHX ayTopa. Tymauema
KOHTEKCTa y cxXBaTambuMa nojeauHux aytopa (Barth, 2004; Bronfenbrener, 1976) yrnaBaom ce
MeljycoOHO mpokuMajy U UMajy BHIIE TOJUPHUX Tadaka, KOje ce THUy eJIeMeHaTa KOHTEKCTa U
BHUXOBOT y3ajaMHOT JiesioBama. [lomasehn o craBoBa MOMEHYTHX ayTopa, TyMauemhe KOHTEKCTa
je Moryhe carienaTu Ha HajMame JBa HUBOA: HA HUBOY VHYMPAUiFbe2 U ChObAUIbe2 KOHTEKCTa.
Yuympawrou xonmexcm noapasymeBa jeIMHCTBEHH, JIMYHU KOHTEKCT 0co0e Koja y4u, Ipe cBera
nerera u ogapacior. Opmpacid, Kao M Jiela ca CBUM HbHXOBUM JIMYHUM KapaKTepPHCTHUKaMa,
CTaBOBMMA, 3HAHMMa M HMCKYCTBUMA, UMajy JIUYHE KOHIICTMIUje, Teopuje Wiau oapeheH HauuH
MHILBEHA. [[e0 yHYTpallker KOHTEKCTa YMHH IIPETXOJHO 3HAKE U HUCKYCTBO, JINYHA CXBATamba,
BEILITHHE U MOTEHIIMjaIH KOj€ MOjeIUHALl YHOCH y TPOLIEC yueHa, a KOjU YAHH OCHOBY 3a JaJbH
HpoIeC KOHCTPYKIMje CHCTEMa WCKyCTaBa W 3Hawma. [locebaH 3Hauaj MMa yHyTpallmba
MOTHBAIIMja, KOja Yy OKBHPY YHYTpAllllheT KOHTEKCTa YTHYE Ha Pa3BOj CTpaTeruja ydyewa H
HampenoBama. 3a mpouec M epekTe ydema OJ M3Y3eTHOTI 3Hawaja je CTHI KOjUM ce Y4H,
CHOCOOHOCT carjiefiaBamba COCICTBEHE MHCIM W TpHUXBaTame MO3WIMje Apyror. butan neo
YHYTpalllber KOHTEKCTa YHHE CIIOCOOHOCTH, BELITHHE M 3Hama, Kao Jella jeANHCTBEHOT
KOTHHTHBHOT peINeproapa, Koje Cy Jela W OJpacid CTEKIH TOKOM IPETXOMHOT HCKYCTBa.
Iperxo/Ha MCKYCTBa U 3Hama oMoryhaBajy pasHOBPCHE aHANW3€ M MCTPAXKUBAA, PA3yMEBabE
HOBHUX CUTYyallija, OTKPHBAabE Be3a U OJJHOCA, IITO YTHYE HA KOHCTPYKIIH]jy 3HAaKka M MCKyCTaBa.
Cnomawrou konmexcm c€ OIHOCH Ha (U3MYKE M COLUjaHE YCIOBE U y YCKOj je Be3W ca
OpTaHM3aIMjOM OKPY)KeHha 3a yuerme. EeMeHTH Criosballllber KOHTEKCTa YUHE OKPYKEHhe Y KOMe
ce 0JiBHja IpOIeC y4Yema U MOy4aBama, a Kao MOCEeOHO 3HAYajHH W3/Bajajy Ce: OpraHu3aluja
MPOCTOpa U BpeMeHa, oMHOCH Meljy yYeHUIIIMa M OTBOPEHOCT 32 CTBAapame MapTHEPCKE MPEKe
crojba. Y TOM CMHCIY CHOJBAIIEGM KOHTEKCT CE OJHOCH Ha CTBAapame YCIIOBA 33 y4CHe,
aJIeKBaTHO OPTaHHM30Bamke (PU3NYKE U COLMjalTHE CPpEANHE 3a IPOLEC yuerma U MoyJaBama, and U
»IIOJICTHIIabe onpel)eHe BpCTe OAHOCA, AKTUBHOCTH, YJIOra M HAa4YMH CXBaTama ydewha MU



68

noyuabama“ (Aleksendri¢, 2010, 476). Y ToM cMmuCly 3Hauema KOja YYEHULUM y KOHTEKCTY
nsrpal)yjy cy cnennduvHa KOJUKO U BUXOBA CXBaTama, UCKYCTBA U YCIOBH Y KOjUMa OCTBapYjy
cBoje aktuBHOCTH (Krnjaja, 2008).

3Hauaj MOBE3aHOCTH €JIeMEHaTa KOHTEKCTa ca MPOLECOM ydema M IOoydaBamba HCTHUYE
Buiie aytopa (Perkins, 1991; Wilson, 1996; Desforges, 2001; Brown, 2001). ¥V cBojum
CXBaTamblMMa OHHU yKa3yjy Ha CIOXKEHOCT M KOMIUIEKCHOCT Tpolieca yuema Ipy 4eMy ce HaBOAU
M3y3eTaH 3Hayaj CPEAMHCKHX yTHUIIaja, OHOCHO CIIOJballliber KOHTeKcTa.CXOIHO TOME, HABOAU
ce Ja je ,,yuerme CIOXCH CKJIOI Ipolieca KOjH Ce Haja3W IMOJ CHAXHUM YTHIIAjeM OKpYKerma™
(Brown, 2001, 34), xao u za je ,,y4ehe Kao YHH CTBapama JIMYHOT UCKYCTBA UTEKAKO OCETIBUBO
Ha ycioBe y kojuma ce oasuja” (Jelavic, 1995, 59). Iojeaunu ayTopu moceOHO UCTHYY 3HAYA]
(GU3UYKOT OKpYXKEHa 3a MPOLEC y4emha y CMUCIY OpraHu3aldje MpocTopa W MaTepHjaiHe
onpemsbeHocTr (Kinsler i Gamble, 2001; Cohen i sar.1996; Kyriacou, 2001). Cmartpa ce na
GU3HYKO OKpY)KEHe MOXe OWUTH H3y3eTHAa TMOJAPLIKA TPOIECy y4eha YKOIUKO je HbEroBO
JeTOBakbe IMO3MTHBHO, JIOK Y OCHPOMAIIEHOj CPEeAWHH H30CTajy HEONXOJHH YTCUH KOjU
CTUMYJHUILY U JieTyjy MOTUBALlMOHO Ha mpoliec yuewma (Prosser, 1999; Cohen i sar. 1996).

IIpupoaa Kao KOHTEKCT 32 YYeHe H M0y4YaABAHEe

IIpoy4aBameM MPUPOAE U HBCHUX MOTCHLHjala y BaCHMTHO-00pa30BHE CBPXE, aAyTOPH CE JaHaC
0aBe yriIaBHOM Ha TPY HaYMHA!
[l pa3BojeM ,,IIKOJICKE EKOJIOTHje KOoja yKJbydyje (PU3HUKy U MaTepujajgHy OpraHu3aIljy
mikoje, aau u ypehenoct msopiHor mpocropa (Pastuovi¢, 2000; Bognar, Matijevic,
2002), oIHOCHO CTBapameM ,,00pa30BHE CpEIHMHE y KOjOj CE HarjamaBa Ba)KHOCT
ypehema mpoctopa 3a 00yKy u OopaBak yueHuka y mkoiu (Bogicevic, 1974, 12),
[J yka3uBameM Ha NoTpedy 3a ekosomkuM obpazoBambeM (Andevski, Kundacina, 2004) u
YUHUOIIMMA KOjU YTHYy Ha Mpolec eKOJOIIKor oOpa3oBama yueHunka (KyHmauuna,
1998).
[] mpoyd4aBameM LIKOJNAa Yy MPUPOIH, OTHOCHO MPOYyYaBameM Pa3IHIATHX MoJesa IIKoJa
y MPHPOJHN U HHUXOBUX BacNHUTHO-00pazoBHUX edekaTa (Cranojnmosuh, Cumuh, 1984;
Hwukonuh, 1994; "anuh, 2000).

Vueme U TIoydYaBame Yy INPHPOJHHAM AayTCHTHYHHM aMOMjeHTHMa HMa HU3
CHeUU(GUIHOCTH Y OJHOCY Ha TPaJUIHOHAIHO yUeHhe KOje Ce OBHja Y YUHOHUYKOM KOHTEKCTY.
3a pasnuKy OJ CTCPETHIIHO ONPEMJLCHOT YYHOHHYKOT IPOCTOpA Y KOME Ce OfBHja HACTaBa,
AyTEHTUYHU TMPHUPOIHU aMOMjEHT HyJau O0MJbe MOTYhHOCTH 3a HCTPaXXKHBaHE, aHATH3HPAbE,
HOCTaBJ/bAKE IIHTAFA, W3paJy MHUHH MpojekaTa. Y ayTeHTHYHOM HPHPOJHOM OKDPYXKEHY
pa3Bujajy ce MHOTH YYEHHYKH MMOTCHIIMjalld, TIPe CBEra CIOCOOHOCT 3a KPEaTHBHO PEIIaBaHC
npobiemMa, IITO HACTaBy YMHHU OJIMCKOM KOHTEKCTY JKHMBJbEHA CABPEMCHOI YUCHHKA, a 3HAWba U
BEIITHHE CTEYeHE Ha OBaKaB HAYMH (YHKIMOHATHNM M IPUMEHJBHBHM y CBaKOJHEBHHM
JKMBOTHUM CHUTyaldjaMa. YUeme Yy ayTeHTUYHOM, HNPHPOJHOM OKpYXKEHYy CTBapa ycjioBe 3a
JEIHUHCTBEHY KOHCTPYKIIM]Y YUCHUKOBUX 3HAma U BEIITHHA Y CHCTEM KOjH je y TPOLIECY CTaHe
TpaHcopMalyja U Memama. ,,Y NPUPOJHUM aMOUjeHTHMa y INPOLECY ydyema ydecTBYjy cBa
JeTeTOBa 4yJia, a CHHXPOHHM3allMja YyJHHX yTHcaka omoryhaBa 1a ce KOJ y4YCHWKa pa3BHje
IEJIOBUTA CIHMKA O 00jEeKTUMA, MPOLECHMa U PA3IMNYUTHM IIPUPOJHUM I0jaBaMa, YuMe Ce CTBapa
KOMIUIEKCHa CJIMKa CBeTa KOjH MX OKpYXyje. YuUeme je aKTUBaH Mpolec KOjH HacTaje
cyuesbaBameM yueHuka u okonmHe ™ (Cindric i sar., 2010, 183)

BopaBak yueHwka y mpupomu omoryhaBa Ja ce Ha HENOCPeJaH HauuH Y
CTUMYJaTHUBHOM OKPYKelY IIyHHM yTHcaka, Mel)y Ousbkama M >KMBOTHUHaMa Y4IM KpO3 JIHYHO
HCKYCTBO W JENOBame Y HENOCPETHOM JOIUPY Ca TPUPOJOM, KpO3 JIMYHH KOHTaKT M
HMHTEPAKIHjy ca IMpeMeTHMa YUEHHIHU y CKJIaay ca CBOjUM MOTEHLHUjaauMa Oorare cBoja 3Hama,
WCKYCTBa ¥ periepToap MoHalama. Y TOM KOHETKCTY CTBapajy ce YCIOBH 3a pa3Boj MapTHEPCKOT
OJIHOCA HpeMa MPHPOJIH, Pa3B0j SKOJIOIIKE CBECTH O MOTPEeOM 3alITHTE M O4yBama mpupoae. Y
NPUPOJHAM aMOHMjeHTHMa ce KpOo3 pa3HOBPCHE CHTyaluje mMoBeliaBa MHCaOHa aKTHBHOCT
YUCHHKA ca LUJbEM NpHUMEHe MocTojehnx 3Hama y HOBOM, APYrauujeM >KHBOTHOM KOHTEKCTY M
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HOBVM JKHBOTHHM CHTyalMjaMa. Y TakBUM OKOJHOCTHMA YYEHHIH aHAIM3HPAjy Imoctojefie
cuTyaluje, 1ajy npeaiore, J0HOCE OJIyKe, youaBajy nmpoOieMe U OCMHUIILbaBajy CTpaTerje 3a
aJICKBaTHUjE pelIaBambe.

Teopuja CUTYyallMOHOT y4Y€Ha CTBOPHIIA je€ MPOCTOP 3a Pa3BOj HACje O MHTEIPHCAHOM
KypHKyIyMy W HpYXHJIa MOAPLIKY ITOKPETy akTHBHe HacraBe. CMarpa ce Ja je MPUPOTHO
OKpYKEHh¢ MPUMapHH, & CAaMUM TUM W HajeAEeKBaTHHUjH U3BODP 3Hama M MOBOJEHO OKPYKEHE 3a
pa3HOBpCHE mnejarouike akTuBHocTH (Bognar, Matijevi¢, 2002, 302). IlpoyuaBame H3BOpHE
NPUPOJE, HEMOCPEOHOT OKpPYXKeHma y KOME Jela XKHMBE, yde M CTBapajy YMHH OCHOBY CBHX
IIKOJICKUX [HJBbEBA U 3amaTaka. [IpupoHe H3BOpe CTBAPHOCTH U HEIOCPEIaH KOHTEKCT ca BhHMa
HE MOTY 3aMEHHMTH CpPEACTBA CaBpEMEHE WH(POPMAIMOHE TEXHOJIOTHjE WM OWJIO KOjU JPYTH
HOCPEIHN M3BOPH ca3aHaBama. Y NMPUWIOT TOMe e cxBaTame M. KyHnaumHe xoju HaBoaW na
,»AKTHUBHOCTH U HETIOCPEIHN KOHTAKT Ca KUBOTHOM CPEAWHOM HE MOTY CE 3aMEHHTH aJeKBAaTHO
HU jeIHUM JApyruM usBopoM 3Hama“ (Kynnauuna, 1998, 86).

HemocpenHo TNpHPOIHO OKpYXeHe, MapKOBH, MIyMe, I0Jba, OOTaHWYKe Oarire,
300BPTOBH, YMHE OCHOBY 3a peann3aunjy MHOI'X MNeAaromku pejICcBaHTHUX aKTHBHOCTH.
INoceban 3Hauaj MMa HeMOCpeTHN OOpaBak yYeHUKa M HACTABHUKA Y MIPHPOIHO) CPEIMHH, TlIe ce
y yClOBMMa AayTEeHTHYHOI aMOUjeHTa y AUPEKTHOM KOHTAaKTy ca IPUPOJOM, OTBapajy HOBE
MOTYHHOCTH 3a yueme M noy4aBame. [loce0aH KBaJHTET ydema W IO0ydaBama Y MPHPOIHOM
OKPYXKIbY j€ M3pakeHa JIMYHA aKTHBHOCT YYCHHKA y HPOLECY KOHCTPYKIMje CHCTEMa 3Hamba U
HCKycTaBa. Y CKIany ca THM, CMaTpa ce Ja Cy 3Hama M HCKYCTBa KOje YYEHHK YCBOJH Y
HEMOCPEHOM IIPUPOJHOM OKpYXKElhY KBaJIUTEHWja, TpajHMja M (QyHKUUMOHANHMja. Y
ayTEeHTHYHO], MPUPOJHO] CPEIMHH MOTY C€ ca YCIeXOM peaJH30BaTH MHOTH CaIpKaju
HACTaBHHUX Iporpama, u3 Beher Opoja HacraBHHX noxapy4dja. OBae ce yOpajajy mpe cBera oHa
moJpydvja Koja cy TEMaTCKH IOTOJHA 3a pealn3alrjy Y HEeMOCPeIHOM HPUPOJHOM OKPYKEHY,
Kao M CBa OCTajla y KOjUMa ce KPO3 HEloCpelaH KOHTAKT Ca MPHPOJHUM KOHTEKCTOM MOTY
TIOBE3UBATH Cal[PXKaj! PA3IMIUTUX MIPEIMETa.

YdyeHunM y CKIIaJy ca CBOjOM IIPUPOJIOM, MMajy MOTpedy na ce kpehy, nma Oymy
aKTHBHA, paJlo3HAlIa, J1a UCTPaXy]y, aHATU3KMPA]y, IIOCTaBJbajy MUTamba. Y TOM CMHUCIY YYeme Y
Pa3HOBPCHUM aMOHWjeHTHMa KOJ IHX pa3BHja KPUTHYKA OJHOC TIpeMa TMpUKa3aHUM
YMIbCHHI[AMA, pasBHja 3HATIDKEJbY M IOACTHYE cTBapanamrTBo. OOpa3’oBHH W BaCIUTHH
caJip’Kaju BaH y4HMOHHUIE oMoryhaBajy y4eHHUIIMMa pa3BOj KPUTHYKOT MHIILIbCHA, Pa3yMEBambe
MehycoOHEe IOBE3aHOCTH M 3aBUCHOCTU Ipupoje U Jpyau™ (Anhenkosuh, CranucaBibeBHh
IerpoBuh, 2011, 174). Ha HenmocpenaH Ha4WH, y CPEIMHH KOja je MyHA MOJCTHIIAja, YUYCHUK CE
HajJa3d y MHCAaOHO AaKTHBHOM IIOJIOXKajy y KOMe IocMarpa, ymopebyje, ciyma, omucyje,
kinacuukyje, aprymMeHtyje, MoBesyje, eKCIepHUMEeHTHIe, Oenexu (TeKCTyanHo, Tpaduyk,
CJIIMKOBUTO, cuMOoIMuKy), capabyje. IIpomena amOujeHTa y ToM cMuclTy oMoryhasa pasnuuure
MPUCTYTIE y IPOYyYaBamky Pa3HOBPCHUX IPUPOIHUX (eHOMEHA.

HapTHepCTBO Ca MpUMpoOaAOM — XOJITHCTHYIKO YUYC€HH€ KPO3 aKTUBHO /1€J10BaIb€

C 003upoM Ja ce pa3Boj CBECTH YOBEKA O MApTHEPCTBY Ca MPUPOJIOM pa3BHja KpO3
HPOIIEC yuera 1 00pa30Bamba, HEOIXOAHO je yKa3aTH Ha 3HAYajHy yJIOTY KOjy Yy TOM Jelly UMajy
(hopManHe MHCTHTYLMjE 3a BaclUTame H 00pa3oBame, Mpe cBera mkoie. Jlocanamma HCKyCTBa
MoKa3zyjy Zla Cy y LIKOJaMa MPUCYTHH Pa3IMYUTH OOJIMIM BAaCUTHO-0OPa30BaHOI paja Koju
JONPUHOCE YCIIOCTaBIbakhy MapTHEPCKOT OJHOCA ca PUPOIOM: U3JIETH, eKCKyp3Hje, aKTHBHOCTH
y IIKOJICKOM JBOPHILTY, IIKOJA Y HPHPOIH, KA0 U peann3anija NojeJuHUX Caapikaja HaCTaABHOT
pajga y MpHpOIHHM, ayTeHTHYHUM aMmOHMjeHTHMa, Y HOBHje BpeMe IO03HaTa Kao aMOMWjeHTalHa
HACTaBa.

HacynpoT craBoBrMa 3aCHOBaHMM Ha MEXaHHIHMCTHYKOj, KaPTE3UjaHCKOj-EbyTHOBCKO)]
JIOTUIM KOja ce BHUIIe 0aBH AEJIOBHMa CHCTEMA, a He IIEJTMHOM, IIpeMa K0joj y HacTaBH IOCTOjU
CTpora IOJeJFeHOCT Ha HACTaBHE NpeIMeTe M cajpikaje KOjH Cy ,,IOTOJHHM M Mame MOTOJHU
cagpKaju’ 3a pealu3alyjy y NPUPOAHOM OKpPYKeHY, Y HOBOj BpeME CBE BHINIE je MPUCYTHA
TCHACHIMja 32 HETOBAEM XONUCTHYKOT IPHCTYNa. Y XONHCTHYKOM IIPUCTYIY YYeHme Y
NPUPOJHO] OKOJHMHHU 3aXT€Ba YKIamambe jeAHOCTPAHHMX ONakama M INPUCTyNa U pas3Buja



70

Pa3HOBpCHE MyTEBE pealn30Bamha aKTUBHOCTH KOje Cy TOBe3aHe y LeNuHy. L[eNoBUTO yueme Yy
IIPUPOJHOM aMOUjeHTY TEXH Ja OTBOPH HOBE MOT'YNHOCTH y MHCAOHOM ONaKamy MPHPOAHUX
(eHOMEHa y LMY MpeBa3UlaKerba MO3HATUX o0pa3ana yuema. TakBUM MPUCTYIIOM CTBapajy ce
YCIIOBH 32 HOBE U JIpyradyuje MpUCTYyIle Y IpoyydaBamy NPUPOJHUX MojaBa u npoieca. Umajyhu y
BUJIy 3aXTEBE XOJMCTUYKOI MPHUCTYNa Y HPHPOIHOM OKPYKEHY YUCHHIM UMajy MPUIUKY Ja
HCTPaxyjy, aHAIU3HUPa]y, MOBE3Y]y, OTKPUBAjy HAYMHE HA KOje CYy Pa3IMuUTe CTBApH MOBE3aHE U
TaKO CaMOCTaJHO Tpaje COICTBEHH CUCTeM 3Hama. [IpUpoJHA cpelrHa Kao YYHOHHWIA BaH
mKoje, oMoryhaBa Jia ce KOJ yYeHHKa pa3BHja MPHUCTYN MpoOJeMy M3 BHIIEC NEPCICKTHBA,
OJTHOCHO JIa C€ KOJ| yYCHUKA pa3BHja M HEryje CBeoOYXBaTHOCT U MHOTOCTPAHOCT, CariielaBame
npobsieMa ca pasIMYUTHX TAYKU TIIEAMINTA, AOJaKEHEe A0 pellema MpobiieMa Ha pasiandyuTe
HaYHHE.

VY XONMCTHYKOM TPHCTYIy 3acTylla Ce€ Te3a O MEeJOBHTOCTH Yy4ema, Kako Ha
campajHOM, TaKO W Ha HUBOY pa3IMUUTUX o0ONacTu y4yewa. Ha HHBOY cadpoicajuocmu
LEeOBUTOCT O3HAYaBa IMpPEeBasMIaKeHke MaplyjaTHOCTH HACTaBHOT IpaliiBa, KOje Ce YIIaBHOM
CBOJM Ha YUCHC HapHI/IjaJ'IHI/IX 1 HCMIOBE3aHUX [CJIOBa Ir'paJuBa U HACyIpoT TOME, IPOMOBUCAHLE
MHTEPIMCLMIUIMHAPHOT W MYJITHAWNCHUIUIMHAPOT y4Yera. Hamme, y XONHCTHYKOM TNPHCTYILY
y4eme ce He 0/IBHja Y YCKO opeheHnM npeaMeTHuM noapydjuma, Beh, HacynpoT Tome, nporuecy
yuema ce NMpUCTyNa [enoBuTo. CBaka aKTHBHOCT KOja yTHYE Ha jeHY OUMEH3Hjy yuema U
pa3Boja, HEMHHOBHO yYTHYE U Ha Jpyre JUMEH3Hje, OMHOCHO Ha Pa3BOj IIeNie JUYHOCTH. Y TOM
KOHTEKCTY HHje aleKBaTHO JIEUTH pa3Boj U yuewe Ha oapeljeHa moapydja (OCHM 3a MpoyvaBama
y Hay4HOM CMHCITy) WJIH OPraHW30BaTH aKTHBHOCTH 3a KOje CE cMaTpa Ja IMbaHO yTHYy Ha
onpehene acnekre pa3oja. XONUCTHYKH MPUCTYI YCKIaljeH je ca MpUpOIOM YYeHHKa, jep OHHU
CTBapHOCT JIO)KHBJbABAjy LIEJIOBHTO, @ MPOLEC y4YCHa yTHYEC Ha CBE acHEKTe HKHXOBOI pa3Boja
(Anbhenkosuh, CranucaspeBuh Ilerposuh, 2012). CarnacHo ToMe, ENIOBUTO YYCHE MOJA3U O]
o0jenrmaBama MoJpydja pasIHuUTHX 3HaKka Koja ce MOBE3Yjy 3ajeJHHYKOM TEMOM M3 JOMEHa
MHTEpEeCcOoBamka YUeHHKa, IITO oMoryhiaBa ja OHH yde y 3a BbUX CBPXOBHTOM KOHTEKCTY, YAME Ce
yTuue Ha Oosbe pasyMmMeBame, TPajHOCT M (YHKIMOHAIHOCT CTEUCHHMX 3Hama. IIpormec
pasyMeBamba W yCBajarba WH(OpMaIMja 3HAYajHO j€ OTe)KaH Kaja Cce HacTaBa IPE3CHTY]e
MOje/IMHAYHO, y OKBHPY IOJEJMHUAX TMPEIMETa, jep HW30JI0BaHO JlaTe YHILCHUIC U
mapIyjain3oBaHa 3Hamba, OUTHO YTHYY Ha MPOIEC yCBajama M NMPHMEHY CTCUCHHX 3Hamba Y
HOBUM CHTyalujama. YKOJIHKO YYeHHK HeMa MOTyhHOCTH [a YBHIM PEIeBaHTHOCT HEKe
nHpopManuje, oH HeMa MOryhHOCTH J1a je yrpaJy y COICTBEHH CHCTEM 3Hama, HUTH MOXE Jia je
yIoTpeOu y HEeKOM JAPYroM KOHTEeKcTy. HacympoT Tome, IeJoBHTa M MOBE3aHA 3Hama Ce JIaKO
yKlanajy y mnocrojehu cucTeM CTE4eHMX 3Hamba U MCKYCTaBa M 4MHE J00pYy OCHOBY 3a
HaJIOTpasiby HOBHX.

Ha Hueoy yuerwa uENOBUTOCT je ycMepeHa Ka [OBE3aHOCTH M MehycoOHOj
YCIOBJBEHOCTH DPA3IMYUTHX aclekara yduerma, Ipe CBera KOTHUTHBHOT W E€MOLMOHATHO-
adeKTUBHOI Ca KOHKPETHUM JenoBameM. KoHKpeTHO JenoBame 00e30ehyje  akuuony
KOMITIOHEHTY, KOja y TIOBE3aHOCTH Ca EMOI[MOHATHH-a)CKTHBHOM TUMEH3UjOM U MOTHBAIIHjOM,
HPOLIECY yuera Npyxka HoBH KBanuTeT. [Tonasehn ox craBa na yueme ,,CBOje HCXOJUINTE HATa3H
Y 3aTE4eHOCTH jeHUM jorahajeM wiu jeqHuM ctBapHuM ctameM* (Mikelskis, mpema Andevski,
Kundacina, 2004, 114) wiu, cIM4HO TOME Ja j€ YY€HE YCIOB/BEHO CHTYalldjOM - CHTYallHOHO
yueme (Ivic i sar. 2001), moryhe je rOBOpUTH O HOBHUM CTpaTerdjama yuerwa M MoydaBamba Koje
MMajy 3a LWb pa3Boj WHIUBHIYaTHOT Olakawa, [I0XKHBJbaBamkha, WHTEPECOBaba U
kommereHnyuja. [Ipema HaBoguma M. AxzaeBckr 1 M. KyHIa4unHe y LETOBHTOM y4YeHY TEXH ce
pa3Bojy KOMIETEHIIM]ja KOj€ MPYKajy ,,IT00aHy MEePCIEKTUBY MYTEM JIOKAJTHOT UCKYCTBA KHBOT
CBETa, Kao W MOjeANHHX MpodieMa H MyTeBa pellaBama IpodiieMa Koje ce mopesyje ca Moryhnm
JIeNIOBakbUMa  Ha TIIOOATHOM pa3BoOjy, OIHOCHO YCIOCTaBJbamka TJIO0ATHHX OJHOCA H
noBe3anoctu (Andevski, Kundadina, 2004, 44).

[Mpuponna cpenmuHa omoryhaBa aa YYEHHUIIM CaMOCTAJIHO WCTPaXyjy, HPUKYILIbajy
MOJaTKe Y KOHTAaKTy ca MpeaMeTHMa, CaMH JoJla3e IO 3aKJbydaka Kpo3 KOHKPETHO JeNambe,
MaHUIyJAlKjy IpeAMETUMA, KPO3 UCTPaXKUBALE IIPEAMETA I10jaBa U BbUXOBUX OIHOCA. Y TaKBOj
asMocdepr pa3BHja ce CTPYKTYUPaHO HCKYCTBEHO y4Yelhe Yy KOME YYEHHIH KpO3 COTCTBEHY
AKTHUBHOCT, [ICJIATHO, OJHOCHO YHEbCHEM I'Pajiec CONCTBEHE CHCTEME 3Hamkha W HCKycTaBa. Y TOM
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IIOTJIey BeoMa je 3HadajHO UCKYCTBEHO YYeHe, KOje CBOjy MOTIYHY HPHMEHY Halla3d yIpaBo y
MPUPOJHUM ayTeHTHYHHM amOujeHTuMa. [Ipema cxBaramy Konba (Kolb, 1984) uckyctBeHO
ydema 3aCHOBAaHMBA CE Ha KOHCTPYKTHBH3MY, IIPH 4eMy C€ y4eme Kpo3 HCKYCTBO OJBHja Y
HETIOCPEIHOM JOAMpPY ca MpeIMeTHMa MpoydaBamba, a 3Hama CTHUy IyTeM Ipepajie HUCKyCTBa
y4eHHKa. Y TOM KOHTEKCTY MCKYCTBEHO y4YeHe INPEACTaBba LUKIMYAH IIPOLEC y KOjeM ce
npernhy 4eTHpH KOMIIOHEHTE: KOHKPETHO HCKYCTBO, Pe(IEKTHBHO ONaXkame, arcTpakTHA
KOHIIETITyaJM3alldja U aKTUBHO ekcnepuMmeHTucamwe (Marentic Pozarnik, 2000, 124). Ciuuno
TOME, HaBOAH C€ Ja jé HCKYCTBEHO YUeHe MPOLEeC yuerma (CTBapama 3Hauemha) Kpo3 HeloCPeaHO
uckyctso (Itin, 1999). Texumre BacIUTHO-OO0pPAa30BHOI paja C€ CTaB/ba Ha ydEHE IIyTEM
JIeNIOBama, KOjUM ce oMoryhaBa akTHBHAa KOHCTPYKIIMja 3HaWka U MCKYCTBa CyOjeKTa KOjU yuH.
Vueme myTeM JenoBama omoryhasa ,,yCIOCTaBJba-¢ HOBHX ITyTeBa Y MO3LY-aKO Ce Pagdl O
HOBOM HCKYCTBY, WJIHM HajorpahuBame W TpOIIUpUBam-e MocTtojehux myreBa, ako ce pamu o
noHapJbay HcKycTBa“ (Dryden, Vos, 2001, 231). ¥V npupoHOM OKpYXemYy CTBapajy ce HOBE
HAaCTaBHE CHTYyallHje, Koje 3aBHCe OJ elieMeHaTa NMPHUPOTHOT KOHTEKCTa, OJJHOCHO Pa3HOBPCHHUX
CTHMYJIATUBHHX yCJIOBa, KOJU YCIIOBJbABA]y Ca/PIKaj, INJLEBE U METOJIE paja.

IoceOHOCTH yuera U MOYYaBakha y AyTEHTHYHHM NPUPOIHUM aMOHjeHTHMA

Ca mefaroukor acleKkTa HaCTaBHU IPOILEC BaH YYHOHHMIIE, Y IPUPOIH je crenududan
jep orBapa MoryhHOCTH 3a MpHUMEHY Pa3HOBPCHHUX CTpaTerHja yuema M HoydaBama. Hacympor
TPaAUIMOHAIHIM HAUMHHUMA Y4erha U 10ydaBama y NPBU IUIaH e UCTHUY ApYyraduju oOJIUIU U
MOJIENTH y4emha y KOjiMa JOMHHHpA yIeHHKOBA aKTHBHOCT, MOITYT MCKYCTBEHOT ydeHha, yuema
MyTeM JIeJIOBamkba, HCTPaXMBAYKOT Yy4eHa, JOK KJIacHYHA MpelaBama HACTaBHUKA YCTYIajy
MECTO MOJIENIIMa y KOjiIMa HACTaBHUIIA HMajy MOJEPaTOPCKy U KOOPIMHATOPCKY YIIOTY.

VYueme BaH y4YHOHHIlE, Y IPUPOJAHOM OKpYyKewy, Hamehe npyrauuje ,,IpUpoxHHjE
HaCTaBHE CTpaTeruje Koje yUeHUKY — CTyIeHTy Aajy Behy crmoOomy, KpeaTHBHOCT H ayTOHOMH]Y
y npouecy HactaBe* (Skok, 2002, 52). ¥ ToM cMHCITy IPUPOIHU KOHTEKCT U3a3MBa KOJ yUYCHHKA
Behy akTHBHOCT, OHOCHO aKTHBHHjy YJIOTY y Ipolecy HacTase. Beha aktuBHOCT MaHm(ecTyje
ce Kpo3 IIOCTaBJbame MHUTamka, HaBame MPEAIora, KOMEHTapa Ila W NpUMeAdH, YAMe ce Mema
onHoc m3Mel)y HacTaBHHKa U ydeHHKa. L{enokymHa atMocdepa y IpHPOTHOM OKpyXKemy Hamehe
nmotpedy 3a pa3BojeM HOBUX, KBaJHMTATHBHO JApPYrauydjuX CTpaTerdja, mnpuiaroleHux
KOHKPETHHM, ayTeHTHYHUM OKOJHOCTMMa. HacTaBHe cTpartermje y HMpHUPOAHMM aMOHjEeHTHMA,
OMTHO Cy Jpyraddje O] OHHUX KOje ce MpUMEHYjy y yunoHuIM. Kao KOHKpeTaH IUAaTHUYKO-
METOAMYKY CKJIOI HACTAaBHUX METOJA U IMOCTYIaKa Koje ITaHWpa HACTABHUK, OHE Cy yCMEpCHE
Ka CBPCHCXO/IHU]0] HCKOPUIITNEHOCTH MPUPOJHUX pecypca, OJHOCHO YCIOBa y KOjUMa Ce OJIBHja
HacTaBa. Y TOM CMMCIy HacTaBa y IPUPOJHOM OKPYXKEHY 3aXTeBa JOAATHO AHTAXOBAE
HACTaBHMKA y TIpollecy IUIaHMpama HACTABHHX aKTWBHOCTH, a y CKIALy ca KapaKTepHCTHKaMa
OpUpPOJHOr aMOujeHTa M oJabup aJeKBaTHUX CTpaTeruja kKoje he JOIpHHETH OCTBAapUBakby
MOCTaBJbCHUX IMJbEBA W 3a/aTaka. buTaH MoMeHaT y m300py CTpaTeruje HacTaBHOT pajga y
IPUPOJHUM aMOMjEHTUMA Cy CBAKaKo CIENU(UUHOCTU caMor aMOMjeHTa, OJHOCHO KOHKPETHO
CTame Ha TEPeHy Ha KOMEe ce HacTaBa opraHusyje. CrenuduuHe KapakTepHUCTHKE aMOujeHaTa
ynyhyjy Ha kopumheme aekBaTHUX CTpaTeruja y Luiby WTO Behe uckopumheHocTH 3a
peaH3anyjy IMOCTaB/bEHNX IMJbEBa U 3aJaTaka. Y TOM CMHUCIY OJ H3y3€THOT 3Hadaja je moceOHa
MpUITpeMa HACTABHHUKA M YYCHHKA, 3a IITO PALIMOHAIHHUJU MPUCTYN y pealiu3alMjd HACTaBe Y
CMHUCIy aJeKBaTHOT KOpHWIIhema NOTOJHOCTH HPHPOJHHX aMOMjeHaTa. 3a BpeMe HacTaBe Ha
OTBOPEHOM IIPOCTOPY Y MPOLECY yuerma KOPUCTE ce MPUPOAHH M3BOPH 3Hama, KOjU y3 momoh
aJIeKBaTHO 0Ja0paHMX cTpaTeruja omoryhaBajy fJa y4eHHIM YHO3HAjy pelIeBaHTHE IIPHPOIHE
(deHoMeHe cpenuHe y K0joj ce HactaBa peanu3yje. CXOTHO TOME, M3y3€THOCT M TOTOJHOCT
HOPUPORHOr aMOMjeHTa y MHOTOME yTHdYe Ha LEeNOKYNHY OpraHHM3alijy HacTaBHOT MpoIieca,
yKJbY4dyjyhu mpBEeHCTBEHO M300p CTpaTeruja noydyaBama.
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3ak/byuak

Vueme y HEHNOCPEOHOM KOHTAKTy ca IPUPOAOM, MoceOHO Ha MiahuMm y3pacTuma,
Ipy’ka U3y3eTHE MOTYNHOCTH 3a KOHCTPYKIHjy CHCTEMa 3Hama M HCKycTaBa O MPUPOIH H 32
OpUpONy. AYTEHTHYHH TPUPOTHH aMOWjeHTH WMajy H3y3eTaH MOTHBAIllMOHH e(peKaT u
JorpuHoce aeKTUBHOM, MHTEJICKTYaJHOM, COLMjaJHOM ¥ TCHXOMOTOPHYKOM Pa3Bojy
anaHocTH. Ilpmpona Hymu o0uibe MOTYRHOCTH 3a pasHOBPCHE, Ipe CBEra HCTPaXHUBAYKE
aKTHBHOCTH, HCKYCTBEHO yY€Hme M CTUIamke (QYKIMOHATHUX W NPUMEHJBHBUX 3Hama. Y
MIPUPOTHOM OKPYXKEHY Pa3BHjajy ce HOBH MOJICIH Y4€Hha, KBAIUTATUBHO PA3IUYUTH OJl OHUX Y
CKyUYCHHM YYHOHHYKUM mpocTopuMa. Hedopmanuu aMmOujeHT 1 QIeKCHOWITHOCT y TUIAaHUPAKky U
peanm3aljil aKTHBHOCTH JONPHUHOCH CTBapamy MHO3UTHBHE aTMocdepe 3a pag U ydeme,
ycIocTaBbambe A00pe KOMYHHKAaLWje M CapagHUYKHX OXHOCAa. Y TPHPOIHOM OKPYXKEHmYy Y
MpoLieCy yuemha aHUMHpajy ce cBa 4Uyia M moBeliaBa MUCAOHAa AaKTHBHOCT M AHTaXKOBAHbE
yuennka. Ha Taj HauuH cTBapajy ce MOryliHOCTH 3a MPUMEHY IpYradHjux CTpaTerrja MoyvyaBama
U peanu3alyjy akTHBHE HACTaBe y KOjOj c€ y LEHTPY HACTAaBHOI MpOLEca HaJla3u YYEHHK, JOK
HACTaBHUK MMa yJIOTY KOOPJHHATOpa U MOJEepaTopa.

IMpemaa uneja o xopuihemy NpUPOAHUX aMOMjeHATa Kao KOHTEKCTa 3a y4eHe 3a Y
MeJaroIiKoj TEOPHjU U TPaKCH HHje HOBA, IIPHPOIHH PECYPCH jOII YBEK HHUCY Y JOBOJBHO] MEpH
uckopuitheHn y mpouecy ydewma U IOydaBama. Yuewme Yy IPUPOAU INpyka MoryhHoctH 3a
CTHIae 3Hama M MCKYCTaBa KOja YMHE /€0 YYCHHKOBE CBAKOJHEBHUIE, T€ CY Y TOM CMHCIY
(yHKIIMOHANHK]a, TPajHUja, IpuMeHsbuBHja. [IpupoaHo okpyxkeme HyAu MHore MoryhHocTH 3a
pa3Boj KOMIIETEHIIHja Ha HETIOCPEAaH HaulH, KPO3 UCKYCTBO U JINYHO aHTaXOBambe, Y3 AUPEKTaH
KOHTAaKT ca IpeaMeTHMa MpoydaBama. CMaTpa ce Aa je Ipupoja HEHMOCPEIHH, a CAMHM THUM U
HajaJeKBaTHUJU U3BOP 3a CTHLAKkE 3Haka M UCKYCTaBa O MPUPOITHUM IPOIeCHMa U 1ojaBama, J1a
yuemhe y NPUPONU U 3a IPUPOAY IONPHHOCH IIPOMEHM OJHOCA YUYCHUKAa IpeMa IPHPORHO]
OKOJIMHH y TIPaBIy CTBaparma MapTHEPCKOT OJHOCA. Y TOM KOHTEKCTY MpeBa3mia3H ce KIACHIHA
napajurmMa ojHoca u3Mely YOBeKa M IPHUPOJC 3aCHOBaHA Ha MEXaHHIHM3MY W TIPaad OIHOC
AKTHBHOT JIeJIOBamka y CMEPY OdyBarba M 3alliTHTE MIPUPOLIE.

AxtyenHu peopMcKH 3aXBaTH WAy y npwior Behem kopumihiesy NPUPOTHUX pecypca
y Ipolecy y4ema M INoydaBama. Y TOM Jely IIPOMOBHCAamke MoOjeNa aMOMjeHTaJHe HacTaBe
JONPUHOCH TPOMEHaMa Y IIKOJICKOM KOHTEKCTY, IOCEOHO y OKBHPY HACTaBHHX aKTHBHOCTH,
KOje Cy TPeTXOAHHM IIepPHOJMMA KPHTHKOBAaHE YIpPaBO 300r JEKOHCTEKTyalus3aluje u
OJIBOj€HOCTH O] peajHoT XHBoTa. CXOJHO TOMe, yUeme U N0y4YaBame Y IPUPOJHOM OKPYKEeHmY
YMHH HETOXO/aH M CACTAaBHU JICO IIPOMEHA Ha MYTy Ka KBAIHTETHH]Oj IIKOJIH.

Jlutepartypa

Jlutepatypy BUAETU Ha CTpaHU 64.
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